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The Journey of   
Reconciliation  

What Is My Role?  
 

By Alana Sawatsky, 
Social Studies Department &  
Indigenous Success Worker 
 

As educators, determining the role that 
we will play in the (re)conciliation  
process between Indigenous and  
non-Indigenous peoples is vital  
work - for us as teaching professionals, 
and as people living on the traditional 
territories of First Peoples. Yes, we have 
the professional responsibility of  
implementing a new curriculum, but we 
also have the social responsibility to 
work towards a just and equitable  
society for everyone living in Canada, 
including those that have been  
marginalized by history’s processes of 
colonization.  

Jaden Narcisse, a pow wow dancer in 
grade 11,performing at Moscrop’s 
Truth and Reconciliation 
opening ceremony 
 

For the past four years at Moscrop, a 
core group of colleagues and students 
have been exploring what Indigenous 
Education, the First Peoples Principles 
of Learning, and allyship look like in a 
school setting. We recognize that  
people’s comfort levels and background 
knowledge vary greatly, and so we have 

tried to create space where we can talk 
openly, ask questions, listen to  
Indigenous voices, and support each 
other in this work. Each year, this has 
culminated in our Truth and  
Reconciliation Event, held in January.  

TR Day Keynote speaker - Troy Derrick. 
Surrey RCMP officer, skateboarder,  
gourmet chef, and proud member of the 
Gitxsan First Nation  
 

This event began on a small-scale, with a 
series of cultural workshops and  
speakers organized for our Grade 10 
students. It has now evolved into a  
large-scale event that extends over the 
course of a month, involves in-depth  
curriculum implementation from  
multiple departments, and a growing  
number of families of our Indigenous  
students. This year, our Truth and  
Reconciliation day consisted of 28  
experiential workshops, a powerful  
keynote speech, a lunch community 
gathering, and a moving closing  
ceremony where grade 10 students  
posted their commitments to allyship 
and inclusion on the walls of our  
common spaces.  Following the event, 
departments took on the important 
work of helping students and, staff  
debrief their learning, and are helping to 
implement new ideas and suggestions 
that support the 94 Recommendations 
of the Truth and Reconciliation  
Commission’s Report. In the future, we 

hope we can create a framework for 
Indigenous Education that flows fluidly 
throughout the school year.  
 

I look back on the Truth and  
Reconciliation Event as a great success,  
for many reasons. It was a success  
because we had 24 Indigenous experts in 
our school, generously sharing their 
knowledge and gifts with our school  
community. It was a success because we 
created space for two Residential School 
survivors and one Sixties Scoop survivor 
to share their intense and moving  
personal stories, stories which have the 
potential to be lost. It was a success  
because we had over ten of our  
Indigenous students step forward and 
demonstrate their powerful leadership 
during the event – standing proud in 
their Indigenous identity. It was a  
success because we had over 35  
non-Indigenous student volunteers  
giving up their time to hold space and 
uplift their peers. It was a success  
because our grade ten student body 
stood together in a circle and witnessed 
a traditional drumming ceremony that  
was once banned in schools, while  
engaging in a process of healing in an 
active and meaningful way.   

Closing Ceremony - Grade 10 students 
gather in a circle and commit to  
personal acts of reconciliation and  
allyship. 
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In reading the messages and  
commitments to allyship that were  
posted on the wall of the common space, 
our committee was struck by the genuine 
and authentic voices with which the  
students wrote. The messages were  
overwhelmingly ones that expressed a 
desire for school communities that go 
beyond diversity. Students were asking 
for school environments that are making 
attempts to be truly inclusive - where 
those that are vulnerable, that are  
different, that are less privileged, feel  
welcomed and affirmed. A school  
community where the systems of power 
and discrimination can be dismantled, in 
favour of one of equity.  

Spakwus Slolem, Eagle Song Dancers 
perform  
 

As a teacher of 14 years, I have been  
struck many times by the fact that  
teenagers have such great capacity to take 
risks, to lead in times of crisis and  
uncertainty, and to remind us of the  
importance of genuine relationships. In 
many cases, it has been my own students 
that have asked for and asserted that they 
are ready to hear about the histories and 
contemporary experiences of Indigenous 
peoples in their local communities and 
around the world, even if I have been 
hesitant.  
 

The process of rebuilding the  
relationship between Indigenous and  
non-Indigenous peoples is a difficult one.  
As members of an education institution 
that has such a difficult and painful  
history, we have a responsibility to  
discuss and address the injustices that 
have and continue to face First Peoples in 
Canada, in the same way that we are 
working to tell the stories of other 
groups that have been ‘forgotten’ from 

Now, It’s Time To Listen 
 

By Greg Derosiers 
 

As a writer, I would like to share the most 
valuable moments of my long teaching 
career with secondary deaf students.  
 

As an educator of the deaf, I would like to 
share some of my personal and  
professional teaching experiences. It might 
be easier to understand if you draw on 
your broadmindedness and flexible atti-
tude. I have seen a huge change in the deaf 
education system from the early 1970s to  
date. In the past, all classes of deaf white 
students were taught by the white  

male-dominated teachers wearing a tie at 
the same language and reading levels  
without the use of sign language.  
Nowadays, we teach deaf students with 
a diverse representation of staff and  
faculty in search of the best solutions to 
support their futures.  
 

Since the law protecting Deaf  
Education was adopted in the United 
States in the late 1970’s, we have been 
using Individual Education Plan’s in  
meetings with parents of deaf students. 
Of course, we include the work of   
psychologists, occupational therapists, 
and speech and language pathologists to  
focus on the individual student’s needs 
in classroom situations. This was known 
as a pioneering team with a humanistic 
approach. Now, we are teaching a new 
generation of deaf immigrant students, 
deaf refugee students, deaf special needs 
students, deaf students with learning  
difficulties, deaf students with  
behavioral issues, deaf students with 
mental health issues, and so forth. These 
students are in search of learning  
American Sign Language to foster their 
identity and develop language. In all 
fairness, teachers of the deaf are a  
better-educated, more sensitive breed 
than the previous generation. They are 
trained to treat deaf students with  
respect, empathy and compassion.  
 

The traditional view has changed into a 
pioneering view which is more positive, 
as a result of cultural and humanistic 
changes. Researchers, historians and 
linguists began to chronicle the history 
of deaf people’s experiences, rather than 
only studying how medicine or  
education applied to them. They studied 
the linguistics of sign language, and  
embraced the diversity of deaf people. 
First and foremost, they discovered that 
being deaf has nothing to do with 
someone’s intelligence, abilities, and 
social skills. Dr. King Jordan declared, 
“Deaf people can do anything except 
hear” during the Gallaudet University 
rally for the Deaf President Now 
(DPN) in 1988. This quote has since 
become famous. Interestingly, during the 
same rally, Reverend Jesse Jackson  

our curriculums. We want to ensure 
that our Indigenous students feel like 
some aspects of their lived experience 
are evident in their learning. We want 
to share stories that celebrate Canada’s  
diversity of cultures and languages, and 
uphold examples of strength and  
resiliency that exist amongst all people 
living in this place so that our students 
may feel empowered.   
 
 
 
 
 
 
 
 
 
Closing Ceremony performers – 
Spakwus Slolem, Eagle Song Dancers 
from Squamish First Nation.  
 

This is a challenging journey that is 
best embarked upon alongside our 
students and colleagues, rather than 
feeling the burden to lead alone. While 
many of us are already doing this work, 
let’s ensure that we are supporting each 
other in this endeavor. It is our  
personal responsibility to continue to 
learn more, and to do more. But the 
gifts of this important work are  
immense and transformative.  
 

“It is education that got us into this 
mess, and it is education that will get 
us out.” -Justice Murray Sinclair 
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announced, “The problem is not that 
deaf students do not hear. The problem 
is that the hearing world does not listen.” 
This exposure around the world via 
global media helped cultivate optimistic 
attitudes towards deaf people. Further, in 
1995, at the Deaf Studies conference, 
Dr. Harlan Lane, who was an avid  
advocate of deaf rights, described the 
concept of ‘disability’. He explained that 
the concept came from France and was 
used to describe bodily function. If  
people could work, they contributed to 
society. Those who could not work were 
considered disabled, so they got  
government financial support. (Lane, 
“Are Deaf People Disabled? Disability 
and Cultural Models of Deaf People.” 
page 309) 
 

Over four decades of my teaching  
career, there have been many ‘favorite’ 
moments but one in particular stands 
out. When I was a second-year educator, 
I worked with a high school principal  
who was very well respected. He called 
me into his office to have a good sit-
down talk about relationships with the 
secondary students. He asked me how to 
handle a soap in the shower room during 
bathing, and I replied that I caress my 
body with the soap very lightly and  
carefully. He said, “Perfect!”, but he  
continued, he asked me what would  
happen if I tried to press hard on my 
body with the soap. I replied that it 
would be out of control and slip  
everywhere. He used the soap analogy as 
a metaphor for developing relationships 
with students. I realized that handling 
the soap is very similar to handling my 
relationships with the students. Very 
quickly, the students’ rapport with me 
became more trustworthy.  
 

What I hope to pass on to the next  
generation of deaf educators is when you 
get the chance, listen intently to the  
experiences of wise deaf professionals. 
We can help you to understand deaf 
students in mainstream settings or 
schools for the deaf.  

Shouldn’t We All Be  
Social Justice Teachers? 

 

By Mairi Anderson 
 

Recently, I posted online seeking ideas on 
decolonization in the classroom, asking 
for friends and acquaintances to discuss 
the differences between decolonization 
and reconciliation. Many responded and 
only two were angry about it. But they 
were angry. They were angry and fearful 
that “activist teachers” are feeding too 
much of their opinion to classes, straying 
away from the basics of education (in 
their view, math and the Canadian  
political system), even traumatizing  
students by teaching the truth of Canada’s 
history. One of the two argued that “a 
teacher is not there to give children an 
opinion, but the tools to develop their 
own”. This, I may agree with, in that 
teachers must not enforce their own  
perspectives as absolute, and must equip 
students to celebrate and criticize the 
world on their own terms. This person 
argued further that “once an educator 
forgets that, they have become  
irresponsible, reckless, and unfit for their 
job.” I suppose, in this too, they may be 
right. However, I question the extent of  
neutrality they imagine to be necessary to 
the teaching profession. Is teaching not 
political, inherently, like all other aspects 
of social life? Do social injustices not 
make their ways into our classrooms,  
carried along by the economically, racially, 
religiously, neurologically, diverse students 
who enter? Is it not imperative for  
teachers to seek ways of making the world 
more just for our students, if we see 
(through experience or our own  
education) the obstacles placed in their 
ways? I think of these questions  
constantly. 
 

Though as Eve Tuck and K. Wayne Yang 
write in “Decolonization is not a  
metaphor”, decolonization “is not a  
swappable term for other things we want 
to do to improve our societies and 
schools”, the anger towards “activist 

teachers” in my post on the subject 
caused me to reflect on the  
shortsightedness of rejecting activism in 
the classroom.  
 

For one example, I am concerned about 
the future of the land, air, and water.   
Science has informed me that climate 
change is a very real, impending  
eventuality if human society does not 
change its actions. I cannot ignore this 
knowledge – I cannot be “neutral” – so 
now must learn to interpret the reality of 
environmental issues in ways that are  
appropriate to the understanding and 
emotional preparedness of students. 
 

Additionally, I am conscious of the fact 
that I am a white person teaching to 
mostly students of colour. No matter 
how well-intentioned I may be, I must 
acknowledge that race has historically 
influenced (and continues to influence) 
the social and economic realities of our 
communities. My personal experiences 
may not reflect those of students of  
different racial or cultural backgrounds, 
and I, like all other white teachers, must 
be critical of my biases while working 
towards ensuring diverse representation 
in my lessons. Thirdly, gender divides 
along binary lines continue to be  
commonplace in Burnaby classrooms. 
Students are told to sit in “boy-girl  
pattern” or are simply addressed as “boys 
and girls”. Although seemingly innocent, 
the expectation that all our students fit 
into the assigned categories of either boy 
or girl may make our classrooms and 
hallways dangerous for non-binary or 
transgender students.  Learning about 
gender identity has helped me to  
recognize ways I can be more  
compassionate and inclusive.  
 

Environment, race, and gender issues are 
intersections of social justice that are 
inextricable from the classroom.  Yes, 
teachers need to be conscious of  
portraying anything too one-sided.  But 
if we were to cater to the fears of the  
person who commented on my post and 
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Using Pro Growth to Promote 
Teaching Through a Social  

Justice Lens 
 

By James Sanyshyn 
 

In the fall, I had an opportunity to share 
a day with the dynamic teacher Annie 
Ohana, from L.A. Matheson Secondary 
in Surrey and her students for my  
professional growth day. My  
Pro-Growth Plan is focused on  
teaching through a social justice lens this 
school year.  
 

Annie planned a day on the Downtown 
Eastside entitled a DTES Front line 
worker field study. Her students were 
mainly enrolled in Social Justice 12 and 
other socials classes.  When some 
groups tour this challenging part of 
town, they tend to do it as novelty, as a 
"scared straight" lesson, as poverty  
tourism. Annie went to great lengths to 
avoid any such implications with her 
planning.  
 

We started the day at Pigeon Park, at 
the Survivors' Totem Pole, a symbol of 

resilience and healing. We stood 
amongst the residents of the  
neighbourhood and the dirty sidewalks 
as she calmly spoke. An Indigenous 
woman with a drum approached us and 
greeted us warmly. An unplanned event, 
we were given a welcome song. A  
woman danced nearby and wept at 
times. The experience was humbling and 
set the stage for a great day of learning.  
 

Our next stop was the Downtown 
Eastside Women's Centre, a place of 
refuge for all women to seek out to flee 
the violence and poverty they may be 
experiencing. It was an honour to enter 
the space and I could only do so because 
it was closed, as men are not allowed 
inside during operating hours. Women 
are fed, clothed and offered services of 
assistance with staff and their peers. The 
students asked insightful questions. 
They really seemed to understand the 
marginalization and violence that many 
of the women, especially trans women, 
face on any given day at the hands of 
men.  
 

We headed to the Megaphone/Hope in 
the Shadows office and had a chance to 
dialogue with a vendor of these great 
publications. He spoke of his  
undiagnosed mental illness and how 
addictions took over his life. The  
students were impressed by his  
eloquence and the fact that he was a 
University graduate. Vendors purchase 
these products and are then able to sell 
them at a small profit to supplement 
their incomes. Outreach and education 
of the public becomes a life saving  
industry for these brave individuals 
standing on our streets every day of the 
week.  
 

A trip to Oppenheimer Park was  
initially a stark reminder of the  
homelessness crisis in the city.  
Numerous tents with individuals and 
their belongings ringed the edge of the 
park. As we spoke in a sharing circle, 
students began to verbalize their  

burgeoning awareness that this wasn't a 
slum but a neighbourhood. People 
lived, loved and died here. A man with 
his bicycle approached the circle. He  
identified as Indigenous and began to 
speak of the renovictions and  
gentrification he has witnessed over the 
past few years. It was a perfect learning 
moment. The woman who blessed us at 
the Healing Pole resurfaced and came 
to our circle. The second woman who 
wept and danced at the welcome was 
with her again, as her friend. The 
drummer invited us to do the dance of 
the clans and her friend was there as a 
helper. As we made the motions to 
represent eagle, killer whale, bear and 
wolf, bald eagles flew over us against 
the blue and white sky of the unceded 
lands of the Squamish, Musqueam and  
Tsleil-waututh peoples. It was one of 
the most spiritual moments of my 50 
years on the planet!  
 

We visited the community garden of 
Insite, the safe injection site next and 
met with a staff member who explained 
the ravages of fentanyl and unsafe drug 
use. The students were wise and  
knowledgeable about the multi pillar 
approach to addiction. A walk through 
the alley was an eye opening experience. 
There were individuals who called out 
as if to say, stop engaging in poverty 
tourism. If only they knew the great 
education these students were receiving 
from the community that day. But  
safety came first! Our lunch at Save On 
Meats provided many free meals for 
residents of the community, through 
the subsidy provided by the pricing 
they used. Another great organization 
making a difference very day in the 
DTES!  
 

The group met with gentrification  
opponents, the Vancouver Network of 
Drug Users and Sarah Blyth, former 
city councilor candidate and advocate 
for safe drug use. My day ended at 3 
and the students kept their visit up into 
the evening!  

decide to simply “teach the basics,” we 
would be ignoring science, history, and 
the very well-being of our students – and 
those seem to be rather foundational  
subjects to me. 
  
I must acknowledge that I do not have 
any answers of my own, and am still 
learning how to match my  
understandings of justice with my  
pedagogy. Those who have influenced my 
thoughts lately are activists, teachers and 
scholars like Elizabeth Kleinrock of 
Teaching Tolerance, Layla Saad, whose 
Me and White Supremacy Workbook  
encourages white people to learn about 
their privilege, Maria Montessori, and 
others. I am inspired daily by the work of 
passionate, mindful, and critical  
educators who are both sharing their 
opinion and empowering students to find 
their own voices to make the world more 
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“I am Strong”: Resources for 
Teaching Inclusivity 

 

-Jennifer Osiris 
 

Among many other holidays and  
observances, February contained Pink 
Shirt Day (also known as Day of Pink), 
providing teachers an opportunity to  
cover important topics with their  
students. Pink Shirt Day, along with 
Family Day, was a great chance to    
naturally weave conversations around 
SOGI topics into the classroom,       
bolstered by conversations of love and 
friendship that center around the      
Valentine’s Day themes that occurred in 
many schools. 
 

It is important, however, to avoid  
diluting Pink Shirt Day into a  
generic anti-bullying day; the  
origins of the day come from a high 
school in Nova Scotia, where a boy was 
bullied for wearing a pink shirt,  
harassment that included being called 
homophobic names. 
 

In elementary schools, we often find  
ourselves struggling to cover big topics 

like inclusivity, homophobia, bullying, 
and family diversity in a way that  
balances age-appropriate content with 
the depth needed to make such  
conversations meaningful. Luckily, we 
are in a golden age of picture books; 
children’s authors are tackling big ideas 
in accessible and fun ways, without  
watering them down. There are an  
endless number of rich threads in these 
types of books, opportunities for  
teachers and students to travel down a 
path of exploration  
together. 
 

Here are just a few excellent resources 
to use next February or any time of the 
year. 

 
“Pink is for Boys” by Rob  
Pearlman and Eda Keban 
 

A short patterned book, it takes us 
through a bright journey about how all 
colours are for everyone. This story is 
deceptively simple, but anyone who has 
stepped foot into an elementary  
classroom knows that strongly gendered 
ideas about colour are very real (and 
very damaging). Not only colour:  
children and adults alike get messages 
from all around them, every day, about 
what girls and boys can and cannot do, 
what toys they can play with, what 
kinds of activities they should like, how 
they can dress, and even how they are 
allowed to express their emotions. As 
educators, it is our job to provide  
welcoming environments for all our  
students and their families, and the 

For me, this experience was uplifting 
more than it was challenging. I spend 
quite a bit of time in the DTES helping 
a family member who resides there. But 
this experience, as seen through the  
students' eyes and the voices of the  
residents, reminded me of my shared 
humanity, my privilege and my duty to 
make the world a more equitable place. 
 

Annie read this poem to the students at 
the beginning of our day. I leave it with 
you to share as you see fit.  
 

We Need a New Map 
 

The map we inherited 
isn’t any good. 
The old roads mislead 
and the landscape keeps changing. 
People are confused 
and drift from place to place, 
clothes scorched by fire 
eyes red with smoke. 
The old map tells us 
to look for gold 
in the city, 
so we go to the city 
and find the garbage dump. 
We need a new map 
with new roads 
and a new destination. 
Some people fear a new map, and 
they cling to the old one 
like flies to fly paper. 
But the old map leads to pepper spray 
tear gas 
gulags 
and the end of the world. 
I don’t have a new map, 
so I write stories. 
The stories draw lines 
dig holes 
and above all, remember. 
“Let people know who we are; 
tell them what happened to us,” 
an old Mayan woman 
in Guatemala said. (1) 
“I seem not to speak 
the official language, “ the poet 
Adrianne Rich said, so 
she created an unofficial language, 

the language of the heart. 
Drawing a new map 
is like singing. 
Voicehandler asked Loon 
why she talked so much 
and Loon replied, 
“Well, Sir, I’m not just talking 
to my own ears. 
The spirit-beings tell me 
they have no place to live. 
That’s the reason I keep talking.” (2) 
Loon sings the sacred 
into the world 
and creates a new map. 
Sing your song, friend. 
Tell your story. 
The map we inherited 
isn’t any good. 
The old roads mislead. 
We need a new map. 
~ Sandy Cameron 
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seeds of this begin the moment they step 
through our doors in Kindergarten. By 
opening up these kinds of discussions 
early, we lay important foundations for 
future deep dives into investigations of 
identity and inclusivity. Geared towards 
early primary students, this book could be 
used as a simple jumping off point in  
intermediate grades as well. 

 
 
 
 
 
 
 

“Super Manny Stands Up” by Kelly 
DiPucchio and Stephanie Graegin 
 

In this book we meet Manny, an  
adorable raccoon who loves to engage in 
imaginary play; a different coloured cape 
for a different type of foe, he fights off 
alien robots and zombie bears alike. To 
find his bravery, Manny practices positive 
self-talk throughout the story: “I am  
fearless,” he says. “I am strong.” He wears 
a special invisible cape at school, which 
gives him the strength to stand up to a 
child who is picking on another student. 
Manny’s courage inspires the other by-
standers to also speak up, and the silent 
watching room turns into a community 
of super heroes. 
 

This book is an excellent chance for  
students to reflect on their own hidden 
super powers of kindness and  
compassion. Perhaps more importantly, 
however, it provides us an opportunity to 
acknowledge that sometimes it is not so 

easy to speak up, even in the face of  
injustice. It takes strength and bravery. 
The positive affirmations that Manny 
speaks to himself, can model for  
students the kinds of internal dialogue 
that can change the way we think about 
ourselves and our ability to enact  
positive change. 

 
 

“Angus All Aglow” by Heather Smith 
and Alice Carter 
 

“Angus liked sparkly things,” the book 
opens. A perfect flow into Valentine’s 
themes of friendship, this story follows 
Angus, a young boy with a special inner 
spark. After being given a beautiful  
shining necklace from his grandmother, 
Angus wears it to school, only to be  
discouraged by his family and laughed 
at by his classmates. In an embarrassed 
and tangled struggle to remove the 
necklace, it breaks, glass beads spilling 
all over the ground, and Angus’ spirit is 
broken with it. Later, a classmate  
approaches him; she has rescued the 
fallen beads, and the pair uses them to 
make friendship bracelets. His spark 
reignited, Angus’ new friend’s  
acceptance of who he his has allowed 
him to regain his confidence. 
 

Using playful onomatopoeias, this is  
another excellent book to open  
discussions of gender norms. “Angus 
All Aglow” examines the positive im-
pact of accepting someone for who they 

are and introduces the idea of identity as 
a flame within us that can be dimmed by 
the  
actions of others. This is another  
foundational concept, addressed in a 
very age-appropriate and accessible way; 
the subjects touched on set the stage for 
later more in-depth discussions of  
gender identity and expression, sexual  
orientation, and the negative impact that 
a lack of acceptance and support can 
have. This topic is more than just a 
warm fuzzy concept; it can literally be a 
matter of life and death for our youth. 
LGBTQ+ youth are exponentially more 
at risk for being victims of bullying, for 
mental health challenges, and for  
suicide. Teaching about the importance 
of inclusion and the active positive role 
we can play in the lives of others is such 
an important job, one we cannot start  
early enough. 

 
“A Family is a Family is a Family” by 
Sara O’Leary and Qin Leng 
 

This book opens in a classroom, much 
like our own, with an assignment to 
think about what makes their family 
special. We learn about the different 
types of families represented in the class, 
and see the love and uniqueness in each 
of them. The simple concept is  
executed beautifully, and each family’s 
circumstance is an opportunity for our 
own students to see themselves  
represented on the page, something  
incredibly important and powerful. By 



Any opinions expressed in “The Whistle” are those of the authors alone   

Submissions: Features (300 words maximum) and photos should be sent to bta3@bctf.ca  

kr/usw/leu2009 

Shoe Memorial 2018 
 

By Katie Marsh 
 

On the afternoon of 06 December 2018, 
I attended the 16th annual Shoe Memorial 
at the Vancouver Art Gallery. The  
memorial began as, and continues to be, a 
visual way to remember the women lost to 
gendered domestic violence in BC since 
1998. It’s important to note that there are 
more lives lost to this violence than are 
able to be captured on the one official list 
shared at this event, because violence is a 
complex issue, and its effects are not  
always easily traced. 
 

 
 

 
 
 
 
 
 
 
 
 
 

Toxic masculinity, violent play, news and 
media portrayals, a culture of fear, stigma, 
and silence, not enough resources to aid 
survivors long-term, and differing ideas 
about what are acceptable actions  
towards another all hold up gendered 
domestic violence. The United Food and 
Commercial Workers Union local 247 
collects donated shoes (including from 
BTA members and Burnaby students), 
wraps them, and displays them on the 
steps of the VAG. Each pair of shoes 
represents a life lost, and are donated to 

Fixing Burnaby’s Housing  
Problem 

 

By Daniel Tétrault 
 

Task Force 
 

It is no secret that there is a housing  
affordability crisis in Burnaby and across 
Metro Vancouver. In the fall of 2018, 
long time Mayor Derek Corrigan lost his 
bid for re-election. One of the main  
reasons for this was the lack of action in 
his 16 years of power around housing 
affordability in Burnaby. The BTA, the 
New West Labour Council and other 
housing advocate groups endorsed retired 
firefighter Mike Hurley who promised to 
take immediate action on housing and 
put a stop to demovictions particularly in 
the Metrotown area. His first step was to 
request to council the creation of a Task 
Force on Community Housing with the 
goal of providing recommendations to 
Burnaby City Council “on innovative 
policies, directions and specific initiatives, 
to increase the supply, diversity and  
affordability of housing in Burnaby”. The 
task force consists of various interest 
groups including housing advocates,  
co-op housing organizations, developers/
builders and local unions. The BTA was 
asked to be a part of it and I was elected 
by our executive to sit on the committee 
to represent the interest Burnaby teachers, 
families and students. The task force is 
being facilitated by Shauna Sylvester 
through the SFU Centre for Dialogue. 
The committee started meeting in late  
January and will continue to meet until 
July when we will present our final  
report to council. 
 
 
 

exploring the diversity of family  
structures, we invite children to  
examine the foundations of what really 
makes a family: love and  
connectedness. Accessible to both  
primary and intermediate students 
alike, this book is an excellent resource 
for any classroom. 
Check out the BCTF’s resources for 
Pink Day: 

organizations that help survivors of  
gendered domestic violence after the 
event. It’s held on 06 December  
because it’s the Day of Remembrance 
and Action on Violence Against  
Women. 
 

This year, there were five speakers. A 
Vancouver firefighter spoke about the 
need to speak up about gender-based 
violence, but also his wish that we 
wouldn’t need such discussions in the 
future. A pair of women from the  
Atira Women’s Resource Society spoke 
about their children’s wishes for a more 
peaceful future and about their work 
helping women. Another speaker 
shared some statistics with us: More 
than 51% of Canadian women will 
endure at least one episode of physical 
or sexual violence in her lifetime, and it 
will happen again to more than 60% of 
them. 93% of trafficking victims in 
Canada are Canadian, and the Lower 
Mainland is the hub of sex trafficking 
in BC. One in four girls have been  
sexually assaulted by the age of 18. 
“Every life that is lost is part of a big 
puzzle that is missing; she was intended 
to fulfill a life that she was gifted and 
she’s the only one that could fulfill that 
part of life and so we’re missing that 
piece of beauty that she had to offer. 
Thank you for acknowledging that she 
mattered.” The final speaker spoke 
heartbreakingly about finding her birth 
mother at 2014’s Shoe Memorial and 
grieving the injustices that left her 
mother’s murderers free. “Violence  
happens every day. If someone reaches 
out to you, make sure you talk to them 
and believe them… We shouldn’t look 
the other way. It starts with us.” I 
would encourage you to donate a pair 
of shoes next year, to attend the Shoe  
Memorial if you can, to have a  
discussion about gendered domestic 
violence with someone you know, and 
to seek help if you need it.  
 
 

You might want to look into WAVAW, 
the Homelessness Services at BC  
Housing, and the National Domestic 

Violence Hotline: 1 (800) 799−7233 or 

TTY 1 (800) 787−3224.  
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Stage 1-Generating Ideas 
 

The task force is still at the stage of  
research and consultation. The task 
force has already heard from numerous 
people in the community through a  
survey and ideas workshop. Several 
trends emerged from data collected in 
stage one, including the disconnect  
between prices and incomes, versus the 
quality of available housing. There is 
one more community recommendations 
workshop in May where 100 residents 
representing the diversity of Burnaby 
have been selected to bring forth ideas 
and actions for the task force to  
consider. The final report from this day 
will also be presented to City Council 
for review and consideration. Phase two 
and three involve solutions and actions  
including a Final Report to Council 
focusing on specific actions to meet 
Burnaby’s housing needs. This will be 
done in July 2019. At the moment, the 
task force is looking at quick starts. A 
quick start is a solution that can address 
a housing need, be within the City of 
Burnaby’s capacity to act and be actiona-
ble within six months. 
 

Where is Burnaby’s Housing? 
 
 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

Infographic 1.1 outlining affordability 
in Burnaby 
 

The first thing most people will notice 
in infographic 1.1 is the fact that the 
average rent exceeds what low income 
and median income renters can afford. 
What the average rent of $1238 does 
not tell us is the availability of these 
apartments for rent. It is quite difficult 
to find anything for under $1300. As a 
test, I encourage you to try and find a 
place online in this price range in  
Burnaby. I tried and was only able to 
find one place that was posted for 
$1250 (not including people renting 
out a bedroom in their house).  
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Infographic 1.2 outlining zoning and 
where Burnaby’s housing locations 
 

An important fact to note around  
infographic 1.2 is that since 2011 there 
have been no new purpose built rentals. 
Purpose built rental is designed and 
built expressly as long term rental  
accommodation. So while many new 
high rise apartments have been built in 
the four town centres in Burnaby 
(Loughheed, Metrotown, Edmonds and 
Brentwood), these are predominantly 
condos that start at $500,000) 
 

Possible Actions 
 

Municipalities are limited in what they 
can do to address affordability in a  
regional housing crisis but there are 
many tools they can use. The main  

tools are centred around zoning and 
land use. The city can turn nothing into 
something through zoning. The city has 
the capacity to make people multi  
millionaires through their decisions on 
zoning.  Some municipalities, including 
Vancouver, have a Community  
Amenity Contribution (CAC). CAC’s 
give and create the ability to share the 
value gained by the rezoning and this 
can be used towards affordable housing 
and improvements to amenities that  
provide valuable services in the  
community. They also have the ability 
to zone for purpose built rentals. As  
indicated in the graph 1.2, there is a  
serious shortage of rental housing.  
Considering owning a home is out of 
reach for many B.C families, there needs 
to be an increase in the rental stock. 
The city also can and needs to put a 
stop to demovictions and in cases where 
there is purpose rental displacement, 
people should be relocated at places 
that are similar in location, cost and 
size.  
 

The housing crisis is one that will need 
cooperation and dialogue between  
provincial and local governments.  
Burnaby has become unaffordable for 
many families, seniors and young  
people. Through many discussions with  
teachers and members of the  
community, I have heard stories of 
teachers and families of students they 
teach having to move out of Burnaby 
because the cost of housing is too high 
or the availability of suitable rental 
units are unavailable. There is no  
overnight fix but I am hoping this task 
force can recommend (and then council 
approve) a bold plan that will ensure 
“Burnaby provides opportunities for 
persons across all income levels, ages 
and abilities, to live and work in our 
city”.  
 

For more information on housing in 
Burnaby and for more infographaphics, 
visit https://www.burnaby.ca/city-
services/planning/housing.html 
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